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ABSTRACT

Problem

The purpose of this study was to determine
the perceptions of Black
-·
~

freshmen and seniors toward counseling experiences at a historically Black urban
university and at a historically White urban university.

Methodology

Four hundred and thirty-eight Black freshmen and seniors enrolled at a
historically Black urban university and at a historically White urban university
located in the Southeastern area of Texas during the spring session of the 1982-83
academic year constituted the available sample size from the identified population.
To determine the perceived counseling experience of the Black freshmen and
seniors, the Counseling Evaluation Inventory (Linden, Shertzer, & Stone, 1965) was
administered.

In order to determine whether there was a significant difference

between the perceived counseling experience of Black freshmen and seniors, the
analysis of variance test was employed.

The .05 level of probability was pre-

established as a criterion of statistical significance.

Findings and Conclusions

The seven hypotheses formulated were based on the problem and tested
for statistical significance at the .05 level of probability. No significant difference
was found concerning how Black freshmen and seniors perceive the counseling
experiences at a historically Black urban university or at a historically White urban
university.
The seven hypotheses in this study were retained. It was concluded that
Black students (namely, freshmen and seniors) do not perceive the counseling
center experiences significantly different regardless of their enrollment at a
historically Black urban university or at a historically White urban university. Yet,
the data did indicate that Black males (freshmen and seniors) at the historically
White urban university perceived the counseling experiences less favorably than did
Black females (freshmen and seniors) at the historically White urban university and
Black males and females (freshmen and seniors) at the historically Black urban
university.
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Chapter 1
INTRODUCTION

University counseling centers have traditionally been sources of mental
health services (Pipes, 1982). It is important for university counseling centers to
continuously be aware of the concerns of students and how the services offered are
perceived by those who use them (Hummers & DeVolder, 1979).

Therefore,

universities must be relevant today and in future societies by continually adapting
to the changing needs_of students, particularly Black students.
Lacy, Austin, and Kirk (197 6) assessed the issue of the number of
counseling sessions, client personality, and reason for seeking counseling. Their
results showed that problems of a vocational-educational nature were dealt with in
fewer sessions than personal problems and tended to accompany less troubled
personalities than those who were experiencing personal problems.
On the - other hand, Christensen, Birk, · Brooks, and Sedlacek (1976)
examined where clients go before contacting the university counseling center.
Their study indicated that students initially sought help from student friends,
relatives, and clergy.
Similarly, Jefferson and Mehrinfar (1979) reported in their study involving Black students the fact that university students are willing to seek help for
personal problems from university counseling centers, although many university
students are somewhat apprehensive about seeking counseling services when they
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are experiencing emotional and social problems.

Zwibelman (1977) explored

differences in the utilization of paraprofessional counseling services.

It was

reported that students sought professional counseling more frequently for academic, vocational, and social interaction problems, whereas peers were asked more
often about drug and sexual concerns.

The literature consistently supported the

concept that university students, in general, sought help from the counseling center
with academic concerns, vocational concerns, and emotional concerns, in that
order (Pothay & Fullerton, 1973).
During the 1970s, university counselors took for granted that their desire
"to do good" was sufficient justification for what they were doing. Furthermore, it
was the general assumption that the counseling experience was "unblemished" by
events outside the counseling environment.

In addition, they seemed to feel

detached from the societal and personal pressures to which their clients were
subjected (Gallagher & Demos, 1970).
The decade of the 1980s made new demands on professional counselors.
They suddenly became faced with the issue of accountability -- not in terms of
one-on-one, counselor-client relationships, but rather in terms of evidenced contributions the services made to the institution (Sue, 1981). The apparent results
suggested that many university counselors have found themselves ignored by some
of the students, especially ethnic minorities and radicals who interpreted the
existence of the services for the establishment rather than the students. With the
limited research data on the subject of the perceptions of Black students enrolled
at historically Black urban universities and at historically White urban universities
toward the counseling experiences and the investigator's interest in the subject, it
seems appropriate to conduct a research study with this as the focus.

3

Statement of the Problem

The purpose of this study was to investigate the counseling experiences
as perceived by two groups of Black undergraduate students: freshmen and seniors
enrolled at a historically Black urban university and at a historically White urban
university.

The central research question was, "Do Black freshmen and Black

seniors at a historically Black urban university perceive the counseling experiences
differently from Black freshmen and Black seniors at a historically White urban
university." A related concern was to determine whether or not sex and academic
classification of both groups accounted for differences in their perceptions
regarding the counseling experiences.

Significance of the Study

The focus of this study was to investigate the perceptions of Black
freshmen and seniors enrolled at a historically Black urban university and at a
historically White urban university toward the counseling experiences. Therefore,
the significance of the study was to add to the limited body of knowledge in the
area of Black college students' perceptions of the counseling experience.

This

information should prove important for counselors, university administrators, and
other student affairs professionals.
A review

of the literature revealed a limited amount of data available

with reference to the perceptions of Black students toward perceived counseling
experiences.

Consequently, this investigator believed that there was a pressing

need for a research project to be conducted on Black students and their perceptions
of the counseling experiences.

Furthermore, this study generated additional

information and provided recommendations to university counseling centers that
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enhanced the strategies and programmatic offerings of services to Black students.
Moreover, this study was significant in that it identified Black undergraduate students, specifically Black freshmen and seniors at a historically Black
urban university and at a historically White urban university in regard to their
evaluation of the counseling center experiences. Three very important factors -counseling climate, counselor comfort, and client satisfaction -- were assessed
through the administration of the Counseling Evaluation Inventory (Linden, Stone,
&: Shertzer, 1965).

The results of this study provided relevant information for the

delivery of counseling services to Black college students.

HyPOtheses

This study was designed to test the following null hypotheses related to
the matter in which Black students at two urban universities perceived counseling
experiences.
Ho 1 : There is no significant difference between the perceptions of Black
freshmen and those of Black seniors enrolled at a historically Black urban
university regarding the counseling experience.
Ho 2 : There is no significant difference between the perceptions of Black
freshmen and those of Black seniors enrolled at a historically White urban
university regarding the counseling experience.
Ho 3 : There is no significant difference between the perceptions of Black
freshmen and those of Black seniors enrolled at a historically Black urban
university and a historically White urban university regarding the counseling
experiences.
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Ho : There is no significant difference between the perceptions of Black
4
male and those of Black female freshmen enrolled at a historically Black urban
university regarding the counseling experience.
Ho : There is no significant difference between the perceptions of Black
5
male and those of Black female freshmen enrolled at a historically White urban
university regarding the counseling experience.
Ho 6: There is no significant difference between the perceptions of Black
male and those of Black female freshmen enrolled at a historically Black urban
university regarding the counseling experience.
Ho 7 : There is no significant difference between the perceptions of Black
male and those of Black female seniors enrolled at a historically White urban
university regarding the counseling experience.

Limitations of the Study

The major considerations for this study were limited to:
1.

Black freshmen and seniors enrolled at a historically Black urban

university and at a historically White urban university located in the Southeastern
area of Texas.
2.

An available sample of Black freshmen and seniors from the identi-

fied populations.
3.

Black freshmen and seniors enrolled at two urban universities during

the spring 1983 session.
4.

One instrument to obtain the data needed for this study.

5.

Students enrolled at a historically Black urban university, students

enrolled at a historically White urban university, perceived counseling experience,
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sex of the student, and academic classification.

~mptions

This study was developed within the constructs of the fallowing assumptions that:
1.

Black freshmen and seniors would honestly answer the questions on

the instrument.
2.

The respondents participating in this study would complete and

return the instruments to the investigator promptly.
3.

The instrument used was a valid and reliable measuring tool which

would adequately test the variables under investigation.

Deimition of Terms

The following terms are defined as they were used in this study.
Counseling experiences. Personal participation of the student with the
university counselor.
Freshmen.

Students who have earned less than 31 semester hours of

college credit.
Historically Black university. A university which, when established, had
a majority population of Black students.
Historically White university. A university which, when established, had
a majority population of White students.
Perceptions. The process of obtaining information about the counseling
experiences through mental awareness.
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Seniors. Students who have earned 90 to 130 semester hours of college
credit.
Urban. A city with a population of 50,000 or more.

Organization of the Dissertation
The dissertation consists of five chapters, which are as follows: Chapter
1 included an introduction, the statement of the problem, significance of the study,
hypotheses, limitations of the study, assumptions, definition of terms, and organization of the dissertation. Chapter 2 presents a review of related literature which
is pertinent to the current dissertation.

Chapter 3 presents a description of

methodological procedures. It further describes the population, the administration
of the instrument, and statistical procedures under · consideration.

Chapter 4

presents the results of the data analysis in terms of the hypotheses tested.
Chapter 5 includes a summary of the research study, conclusions reached, and
recommendations based on the findings.

Chapter 2
REVIEW OF RELATED LITERATURE

The purpose of this chapter is to provide a concise review of pertinent
literature from significant research regarding the perceptions of counselors as
perceived by Black freshmen and ·seniors. In general, the literature was replete
with numerous studies which dealt in a variety of ways with the subject of
counseling experiences regarding university students and their perceptions of
counseling services.
A review of the literature suggested that there had not been a great deal
of research reported on the counseling experiences with university counselors as
perceived by Black freshmen and seniors. Therefore, the purpose of this study was
to investigate how Black freshmen and seniors perceived the counseling experiences.
Although the topic was discernible throughout the entire spectrum of
counseling literature, a lesser portion was reported with reference to Black
students. It was in this regard that reviewing such a voluminous body of literature
created the problem of determining relevance, selection, and organization.

As a

result, the literature was reviewed within the framework of three major divisions.
The first division dealt with the general perceptions and concerns regarding student
experiences in university counseling centers. The second division focused on the
perceptions, concerns, and counseling experiences of Black freshmen and seniors at
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historically White urban universities. The third division focused on the perceptions,
concerns, and counseling experiences of Black freshmen and seniors at historically
Black urban universities.

General Perceptions and Concerns Regarding Student
Experiences in University Counseling Centers

For a number of years, the research seemed to focus on identifying the
concerns students experience throughout their college lives (Ginn, 1975; Pothay &
Fullerton, 1973).

However, counseling service personnel have identified general

categories, such as emotional-social, educational-vocational choice, and adjustment of self and others, to describe the kinds of concerns students brought to the
center for assistance (Kohlan, 1975; Resnick & Gelso, 1971).
Many studies have assessed the willingness of students to seek help for
personal problems from the counseling center (Gelso, Karl, & O'Connell, 1972;
Pothay & Fullerton, 1973; Smith, 197 4). Researchers such as Benedict, Apsler, and
Morrison (1977) have been concerned about the increasing mental health needs of
college students and the recognition of the university counseling center as a
professional service center where help might be received. Vontress (1970) stated
that, in order to have effective counseling services, both the counselor and
counselee must exhibit a positive attitude and contribute a meaningful, comfortable, and conducive environment.
Webster and Fretz (1978) surveyed 250 undergraduate students representing tfiree ethnic groups to rank order 12 help-givers for educational, vocational, and emotional concerns. Differences in rankings did not vary greatly across
race, sex, or problem type. However, Webster and Fretz (1978) reported ti,at Black
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students indicated they would use the counseling center earliest in the help-seeking
process when faced with an educational or vocational concern but only as a sixth
source for emotional concerns.

Similarly, Williams (1969) found that high-risk

Black students would not readily seek university counseling for personal, academic,
or career planning.
A somewhat similar approach by Tucker, Chennault, and Mulkerne (1981)
reported that Black students bring attitudes, concerns, and ideas into the counseling session that can create barriers for a successful counseling experience.
These barriers often include negative attitudes toward seeking counseling, expectations of therapeutic failure, defensiveness and fear of self-disclosure, in addition to
feelings of discomfort during therapy.
Base~ on these observations, Tucker et al. (1981) suggested that Blac~ .
clients present concerns that must be dealt with before the actual therapy begins.
As a result, counseling Black clients is often difficult for the White counselor, who
is unfamiliar with the dynamics of the Black experience. On the other hand, it can
be equally or even more frustrating for the middle- or upper-class Black counselors, who might very well have difficulty identifying and empathizing with the
dynamics of the Black experiences. These counselors are often products of their
different socioeconomic backgrounds and sociocultural experiences.

This would

suggest that the challenge to overcome the barriers toward effective counseling
experiences with Black males and females is not simply a racial issue.
In 1976, at Texas Technological University, a survey of 213 students was

conducted using the Warman Counseling Appropriateness Check List (Warman,
1958).

The questionnaire was concerned with attitudes related to the types of

problems that are appropriate to discuss with counselors. In addition, 101 of the
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participating students were sent personal letters describing the counseling center
and its role in helping with personal and social problems. A one-way analysis of
covariance was used to test the hypothesis that "those students who were sent the
letter would come to feel that personal and social problems were more appropriate
for discussion with a counselor than they had felt initially." The results supported
the hypothesis that the students who received a personal letter about the
counseling center and its role used the counseling center and its services more than
did students who hadn't received the personal letter describing the counseling
center, regardless of student sex, class, and full- or part-time status (Durkro, Beal,
& Moebes, 1976).

Similar findings reported by Benedict et al. (1977) would suggest that
this aspect of student views of counseling needs should be investigated. In their
study at Boston University, Charles River Campus, 150 students in introductory
psychology, 47 students in anthropology, and 55 students in a literature class
participated in a study regarding counseling needs and services.

One hundred

eighty-nine students expressed a need for help with at least one concern. Nearly
40% had academic concerns, 15% had vocational concerns, and nearly 30% had
personal concerns. Only 47% thought they were likely to use the counseling center.
The students who had academic concerns were the most likely to use the center.
Counseling centers were thought to be essential by more than 95% of the students.
Eighty-five percent of the students thought that the center should help with
vocationa~ and educational concerns. While only 54% of the students had heard of
their counseling center, more than 70% did not know where the center was located.
Taking a somewhat different approach, a minority counseling service
program was developed at the University of California, Santa Barbara, in 1971.
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Woods (1977) stated:
The core . of the program is centered in ethnic awareness rap
groups.

Enrollment in the Black students groups increased

from 20 to 70 students in 19'75-76 and in the Asian-American
group, from 15 to 59 students.

The Chicano rap group has

averaged about 40 students a year.

Two multi-ethnic rap

groups focus on inter- rather than intra-ethnic awareness ••.•
In time, however, the whites challenged the minorities and

refused to accept personal blame.

Often, at this point,

interpersonal communication occurs and racial stereotypes
disappear.
In addition to group counseling, individual counseling has

increased five-fold. • •• Counseling is directed toward either
personal, social, and emotional adjustments or career development and decision-making problems. (p. 417)
The literature consistently supported the concept that university
students, in general, seek help from the counseling center with academic problems,
vocational problems, and emotional problems, in that order. Pothay and Fullerton
(1973) reported that Western lliinois University students were concerned with
grades, money, and social problems.

Similarly, Benedict et al. (1977) disclosed

that, at Boston University, 39% of the students needed help with personal
problems.

Kramer, Berger, and Miller (1974) surveyed 433 Cornell University

students about their concerns. The results showed that approximately half of the
students had problems with both career choice and personal unhappiness. Students
at Southern lliinois University listed depression, choice of major, and the future as
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their most common concerns (Snyder, Hill, & Derksen, 1972).
Hummers and DeVolder (1979) assessed the concerns of students and ·
their perceptions of the counseling center at Western Illinois University. They used
the College Freshmen Questionnaire (DeVolder & Hummers, 1977). In May 1977,
500 freshmen of a population of 4,259 at Western Illinois University were randomly
selected for this study. Out of 500 students, only 149 freshmen responded to the
request.

The result from this study showed that studying, vocational goals, self

identity, sex, religion, and drugs were the most emphasized concerns. Participants
were somewhat less concerned with abortion, drafts, pregnancy, and homosexuality.
Carney and Barak (1976) conducted a study at Ohio State University to
· determine the needs, use, and satisfaction of seniors with student services.
Initially, the researchers selected 450 students for the study; however, 238 of the
identified students were eliminated because they were not then enrolled or could
not be contacted by phone. The results of Carney and Barak's (1976) survey showed
that Ohio State University seniors were concerned with meeting their basic needs
for work achievement and financial security as their first priority. In addition,
their results showed 212 Ohio State University students were much less likely to
use counseling, housing advisory, and housing selectioa services than did the
students surveyed nationally by Hoyt (1971).

More closely related to Hoyt's

findings were those reported by Hitchcock (1973), which showed that the most
crucial concern for university seniors was educational-vocational selection.
These comparisons suggested a tendency for Ohio State University
students to use the counseling service with much less frequency than students
nationally and also supported the results of a survey conducted by Oetting, Ivey,
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and Weigel (1970), who reported that:
In schools , of fewer than 1,000 students, over half of the

enrollment will see a counselor. _This percentage drops off
rapidly to about one-fourth _for larger schools and remains
relatively constant except for universit~es of over 20,000
students where it drops to 15 percent. (p. 10)
Benjamin and Romano (1980) designed a study to survey faculty and
student perceptions of a counseling center serving a nontraditional population.
Specifically, the study had a three-fold purpose: · to provide information about
unmet student counseling·· needs, to identify services that are offered but are not
widely known by the faculty and students, and to give an overall evaluation
regarding the experiences in the counseling center.
The Benjamin and Romano (1980) study involved the General College of
the University of Minnesota, an open-door admission unit of the university. The
sample consisted of the total faculty in the General College in the winter session
of 1978, 231 General College students who had been seen by a General College
counselor at least once during the 1977 fall session, and a random sample (n=340) of
General College students registered for the 1977 fall session.
The results of this study indicated that all three subgroups viewed
vocational and educational services as the most emphasized aspect of the counseling center. Students and f acuity evaluated the experiences with the counseling
center as favorable. The greatest percentage difference was in the psychological
testing and personal adjustment category, to · which the faculty assigned a considerably higher level of support than either student group.
Christensen et al. (1976) conducted a closely related study.

They
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surveyed 191 counseling center clients at the University of South Carolina and 400
counseling center clients at the University of Maryland.

The questionnaire

consisted of demographic data and 12 variables relating to precounseling assistance
and counseling helpfulness.

Students indicated from whom they would seek

assistance with emotional-social as well as educational type problems.
It was noted that, at both counseling centers, a nearly equal proportion
of fem ale and male students presented emotional-social problems.

All of the

University of South Carolina students sought precounseling help from student
friends for all problems, followed by help from parents for emotional-social
problems, and from faculty members for educational-vocational problems.

In

contrast, the University of Maryland students with emotional-social problems
sought help first from relatives, then from student friends;

those students with

educational-vocational problems sought help first from clergy and then from
physicians.
Onoda (1976) discovered that Asian-American students are often unfamiliar _with the services provided by the university counseling center and are
hesitant to approach counselors about personal problems. Asian-American students
are trained to internalize and mediate their personal conflicts and are uncomfortable sharing their personal, social, or emotional concerns with strangers.
It is believed that Asian-American students might better be served by

cultural-milieu counseling. This type of counseling would provide arrangements for
Asian-American students to cultivate, explore, and communicate the uniqueness of
their culture and identity with their new environment.
that this type of counseling provides the following:

Onoda (1976) contended
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(1) helps minority students to identify with the university, by
providing a cross-cultural center; (2) establishing an environment of trust ·and acceptance;

(3) teaching survival skills,

such as academic training and consciousness raising; (4) enlisting peer counselors to help develop programs, deliver direct
services, and solve problems; and (5) assuring that staff members examine their attitudes about their role as counselors and
psychologists. (p. 11)
A more recent study suggested that the disparity between counselors and
other members of the university community concerning the experiences regarding
personal-social problems in counseling centers is slowly beginning to narrow (Tryon,
1980).

Simono (1978) indicated that the faculty at the University of North

Carolina, Charlotte Station, believed that personal counseling, psychotherapy, and
drug counseling were very important; however, students seemed to place more
importance on educational and vocational counseling in addition to academic
advisement.
Gelso, Birk, Utz, and Silver (1977) found that certain kinds of counseling,
such as short-term counseling and counseling for normal personal-social problems,
were viewed as positive experiences by counselors and students. Both counselors
and students viewed educational and vocational counseling as highly appropriate.

Perceptions, Concerns, and CotmSeling Experiences of Black Freshmen
and Seniors at Historically White Urban Universities

A review of the literature reflected that minimal research had been
reported in the area of perceptions, concerns, and counseling experiences of Black

17
freshmen and seniors at historically White urban universities.

The literature

consistently supports the idea that Black students are very concerned with racism
and racial discrimination (Carrington & Sedlacek, 1977;

Clark, 1974).

This

proposed that racism is perceived as a greater problem experienced by Black
students generally than for other minority students.
Black students are often overwhelmed and lost at large predominantly
White universities. They must be well motivated, determined, assertive, responsible, and able to articulate appropriately to negotiate the system.

Sometimes

cultural values produce conflicts, and the expression of individuality of a student
may be contrary to university values. Students are frequently placed in conflict
when required to conform simultaneously with university standards, family,
cultural, and peer group expectations. Such expectations are often contradictory;
hence, the need for a new set of considerations to minimize the arduous adjustment
process they experience (Maynard, 1980).
Through her clinical observations, Gibbs (1973) characterized the
problem area of Black students on a major, primarily White campus as indicated
below:
(a) establishing a meaningful personal identity, (b) academic
performance,

(c) inter-personal

relations,

(d) autonomy,

(e) sexual and aggressive feelings, (f) long-range career plans,
and (g) multiple problems. (p. 463)
In a similar study, Gibbs (1975) spoke specifically of increased Black
student enrollment at historically White universities which showed that Black
students were experiencing a greater range of problems than those experienced by
the majority of the student population. Gibbs (1975) asserted that:
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The sudden growth of a group from different racial and
cultural

backgrounds

was accompanied

by

problems

of

academic, social, and psychological adaptation to the university milieu. (p. 430)
Cimbolic, Thompson, and Waid (1981) sought to determine whether Black
students who chose not to take their problems to the counseling center preferred to
resolve their own problems or preferred other help sources.

Secondly, they

investigated whether preferences for help sources depended on the type of concern
presented, e.g., vocational, social, or emotional. Thirdly, they examined whether
the preferences of Black students for seeking help differed from those of a
comparative group of White students.

In this regard, Cimbolic et al. (1981)

surveyed 28 Black females, 26 Black males, 28 White females, and 30 White males
enrolled at a historically White southwestern university.

The participants were

asked for demographic data and whether they had used the counseling center. They
were also instructed to rank order nine potential help sources they might consider
in the event they chose not to see a counselor about a personal problem.
Furthermore, they were asked to rank order the same list of help sources for an
educational or a vocational problem.
The results indicated that Black and White females and White males
ranked "self" as their most preferred help source, regardless of problem type.
Black males, however, ranked "self" and "student friend" for personal problems and
"student friend" first for educational or vocational problems. According to Russell
(1970), Black students perceived counselors as instruments of oppression and a
hindrance which they somehow maneuver if their ambitions and aspirations conflict
with those which their counselor considers appropriate for them. In a 1974 study,
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Tucker and Gunnings asserted that the majority of Black students perceived the
functions of counselors as irrelevant and counterproductive to the development of
survival skills necessary for life in a hostile environment.
The University of Florida, a predominantly White institution, has assisted
Black students by using a counselor as a catalyst to increase interaction between
Black students and Black faculty members. A series of "pep talks" by Black faculty
members was used to raise the morales of Black students.

The results of these

experiences indicated that Black students showed marked improvement in selfunderstanding as well as a more positive self-regard (Parker, 1980a).
Cimbolic et al. (1981) discovered that the help sources ranked by Black
participants seemed to provide several implications on how to enhance the services
to Black students and modify their negative perceptions of mental health prof essionals.

Schauble, Parker, Probert, and Altmaier (1979) offered an alternate

treatment approach for helping Black students learn a variety of academic and
coping skills through a classroom delivery program. They used three basic steps in
their classroom counseling delivery program:
(1) ... to bring counseling psychologists into the classroom
with the responsibility of teaching academic skills and principles of psychology and personal adjustment, (2) •.. to provide
small group experiences in which new learning and personal
interaction behavior can be experienced within a nonthreatening, supportive environment, .•. (3) ••. to provide an
opportunity for exposure to individual counseling.
176-177)

(pp.
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Although there were limited behavioral observations, the program still
had a substantial impact on the students.

The most emphasized areas were

vocational counseling, continued counseling contact, student referral system, and
personal growth of students.

Vocational counseling was reported as the most

beneficial. Ninety percent of the students in the class took a battery of vocational
interest tests.

Forty-five percent of the students did follow-up vocational

counseling by requesting individual test interpretations. Approximately 25% of the
students were involved with continued counseling contact which involved the
students returning to the counseling center after completion of the class. Although
some students in the class did not return for continued counseling themselves, they
often recommended the counseling center services to other Black students.
Personal growth of the students was one of the most important outcomes reported.
In general, the students demonstrated many of the personal coping skills, such as

time management, use of campus resources, classroom behaviors, and communication skills, that provide college students with more appropriate survival skills
(Schauble et al., 1979).

Perceptions, Concerns, and Counseling Experiences of Black Freshmen
and Seniors at Historically Black Urban Universities

Johnson (1977) surveyed perceptions of 377 students toward counseling at
Howard University, a historically Black campus. The subjects included a stratified
random sample of 186 males and 241 females, 31.3% of whom had been enrolled for
less than one year, 37 .6% of whom had been enrolled for more than one year but
less than three years, and 31.1 % of whom had been enrolled longer than three
years. Approximately one half, 49. 7%, of the students agreed that they would use
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the counseling service if needed; 31.2% suggested that they could not be certain;
19.1 % said that they would not use the counseling center service.
The findings from this study also indicated that students would seek help
first from a counselor if they had a vocational or educational concern. The choice
of a counselor was ranked below other possible sources of help for personal
concerns.

Also, students would first discuss most problems with friends.

Even

though Black students may sometimes think of going to the university counseling
center with vocational concerns, they generally do not consider it as one of their
major choices for help with personal or emotional concerns.
Similarly, Westbrook, Miyares, and Roberts (1978) surveyed 237 Black
and White students attending a historically White university and 55 Black students
attending a historically Black university.

The students were administered the

Student Problem Area Survey (Westbrook & Smith, 1976). A two-way multivariate
analysis of variance was computed with 19 problem areas as dependent variables.
The results showed that, regardless of the university, Black students reported more
problems in the area of study proficiency, financial assistance, ethnic unity, and
ethnic trust than White students.
According to Amprey and Gilbert (1977), White students and Black
students at predominantly Black universities showed no significant differences in
attitudes toward counseling experiences;

however, White students had a more

favorable attitude toward the judicial system, health services, and housing
services. Black and Whit~ students at a predominantly White university showed no
significant difference in their attitude toward the six aspects of student personnel
service experiences. It was concluded that the student personnel services are not
biased in favor of the majority student population at either type of university.
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Similarly, Carney, Savitz, and Weiskott (1978) examined how university
students perceived the campus counseling services.

Two representative student

samples were surveyed by telephone and asked to evaluate a university counseling
service experience. Results indicated that both groups had the same experiences
with the service.

Students were more likely to participate in workshops which

emphasized career planning, negotiating the university system, and coping with
financial and academic concerns. Those students who were most receptive to the
counseling services were generally younger and undergraduates, had lower grade
point averages, lived in residence halls, and were Black.
However, students and faculty members viewed student needs and
services of a university counseling center differently.

Analysis revealed that

students we~e more likely to refer to the counseling center for a pragmatic need,
such as finances and career planning. On the other hand, faculty members would
refer students to the counseling center for personal-social needs (Carney &: Savitz,
1980).
Black students were more inclined to prefer Black counselors, and the
likelihood of using the counseling center increased as counselor preference
increased. Client and counselor sex, as well as type of problem, had no effect on
potential experiences with university counseling (Thompson &: Cimbolic, 1978;
Wright, 1975).

Summary
Chapter 2 was concerned with the review of related literature regarding
how students perceived counseling experiences. The literature reflected that the
majority of students presented educational-vocational concerns as opposed to
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presenting personal-emotional concerns to university counselors. Furthermore, the
literature suggested that Black students do not have favorable counseling -experiences and thus they tend to view "self" as the most preferred sources of help in
handling their own problems.

Fina~y, the literature revealed that students

believed it was appropriate to share with the counselor their educationalvocational concerns; however, students usually declined to share with university
counselors their personal adjustment concerns.

Chapter 3
DESIGN OF THE STUDY

The research method used in this study was descriptive in nature.
According to Issac and Michael (1977), descriptive research explicates systematically the facts and characteristics of a population or area of interest, factually
and accurately. The instrument identified for this investigation was the Counseling
Evaluation Inventory (Linden et al., 1965), which solicited information needed to
determine the extent to which Black freshmen and seniors perceived the counseling
experience differently. Therefore, Chapter 3 delineates the research method used
in this study and examines the data needed to answer the hypotheses posed in
Chapter 1.

Furthermore, this chapter describes the population, sampling pro-

cedures, instrument, data collection procedures, and statistical procedures.

Population

The investigator selected a historically Black urban university and a
historically White urban university located in the Southeastern area of Texas. The
investigator studied the similarities and differences among Black freshmen and
seniors in regard to their perceptions, concerns, and experiences with university
counselors.
Black freshmen were determined appropriate participants because
university life is a new and somewhat profound experience for them. On the other
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hand, Black seniors were determined appropriate participants because they had
been exposed over a longer period of time to a variety of university experiences.
The historically Black urban university is a four-year university which was
established March 1947 under Senate Bill 140 by the Fiftieth Texas Legislature
(Pathfinder, 1977). In June 1973, the Texas Legislature designed this university as
a "special purpose institution of higher education for urban programming"
(Pathfinder, 1977).
The enrollment of the historically Black urban university for the spring
1983 session was 8,502. This enrollment included 4,487 males and 4,0.1 5 females.

There were 2,749 freshmen and 1,359 seniors (Malone, 1983). · There were 393.65
full-time equivalent faculty members. Fifty percent of the faculty members have
doctoral degrees (Wardlaw, 1982).
The student development/counseling component is an organized counseling program for all students, their spouses and children. The counseling center
provides programs that integrate classroom, social, and personal experiences. The
counseling center is staffed by professional counselors. The center is a vital part
of the total university program. Counseling center services provided are:
Orientation and Information, Educational Counseling, Financial Air Counseling, Personal/Social Counseling, Tutorial
Assistance, Legal Counseling, Veterans Counseling, Mental
Health Counseling, Health Counseling, Test Interprepration,
Consultation,

Consumer Education,

Freshmen Counseling,

• · Career Planning and Placement. (Texas Southern University
General Catalog Bulletin, 1981, p. 19)
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The historically White urban university was established in 1927 as a
community junior college. In 1934, it became a four-year institution. In 1963, the
university became a state-supported institution (University of Houston flyer, 1982).
The spring undergraduate enrollment for 1983 was 18,581. There were
209 Black freshmen and 352 Black seniors (Kenehotz, 1983).

National and

international scholars teach in all 13 colleges of this university. Almost 80% of the
university's 1,150 full-time faculty members have doctoral degrees. The faculty is
committed to excellent classroom teaching, and many members have achieved
international recognition for many outstanding publications and awards (University
of Houston Office of Admissions flyer, 1982).
The counseling and testing center has professional counselors available
to assist with educational, vocational, and personal needs.
counseling can be obtained through this service.

Also, free legal

All sessions are voluntary and

strictly confidential. There are several ongoing workshops which include tension
management for examination stress, assertive training, and communication skills
(University of Houston Admission Bulletin, 1982).

Sampling Selection
The population of this study consisted of 1,509 freshmen and 1,005
seniors at a historically Black urban university. Inasmuch as this study was done at
the close of the spring session of 1983, it was necessary to use an available sample
from the ~dentified population. An available sample is used when other types of
sample techniques are not readily accessible to the researcher (Best, 1981).
Therefore, from a population of 1,509 Black freshmen, a sample subset of 79 Black
fem ale freshmen and 77 Black male freshmen constituted the available sample.
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Furthermore, from a population of 1,005 Black seniors, a sample subset of 52 Black
female seniors and 55 Black male seniors constituted the available sample.

In

addition, from a population of 209 Black freshmen and 352 Black seniors enrolled at
the historically White urban university, a sample subset of 33 Black female
freshmen, 33 Black male freshmen, 55 Black female seniors, and 54 Black male
seniors constituted the available sample.
At this point, the investigator will clarify the difference in sample size
for each population for the benefit of the reader.

Research recommends that,

when an investigator experiences a population differential, it is advisable that the
sample sizes be adjusted accordingly.

For example, usually at least 10% of the

population is used as a sample size; however, for a smaller population, at least a
20% sample size is advised (Gay, 1981). The population of the historically Black
urban university was large; therefore, 10% of the Black student population was
selected for the sample. Inasmuch as the population of the historically White urban
university was small, 30% of the Black student population was selected. In order to
have sample sizes proportional to the populations, it was necessary to use different
percentages for each.

The percentage estimates are regarded as rule-of-thumb

models (Hillway, 1964).
The criteria for participation in this study required each participant to
be either a Black freshman or a Black senior during the spring session of the
1982-83 academic year and enrolled at the historically Black urban university or
the historically White urban university from which the population was identified.
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Imtrument

The Counseling Evaluation Inventory was developed by Linden et al.
(1965) (Appendix H). A letter of permission was written to the publishing company
to secure permission for its use (Appendix E).

It was deemed an appropriate

instrument for this study because its central purpose was to evaluate the
perceptions of university students regarding their counseling experience.
Participants were asked to rate items describing their counseling experiences.

The Counseling Evaluation Inventory (Linden et al., 1965) consists of 21

Likert scale items that are designated to assess client satisfaction with counseling.
Heppner and Heesacker (1983) reported a test-retest reliability estimate (n=163)
over a 14-day period which ranged from .63 to •78 for the three factors (counseling
climate, counselor comfort, and client satisfaction), which yield a reliability
coefficient of .83 for the total inventory.

Criterion validity data suggested a

positive relationship between practicum grades for counselors and the ratings of
their clients on the Counseling Evaluation Inventory (Linden et al., 1965).

A

standard 5-point Likert scoring technique was employed (Heppner &: Heesacker,
1983).

Data Collection Procedures
A letter requesting permission for student participation was written to
the appropriate university officials of student services at the historically Black
urban university and at the historically White urban university to secure approval
for student participation in this study.

Therefore, each participating university

provided verification to the chairperson of the dissertation committee for this
investigator to proceed with the problem under examination (Appendices A and C).
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Before permission was

requested

regarding student

participation,

specific considerations were made to protect the identity of respondents involved.
These considerations included (1) the names of the students were not identified and
(2) the instrument was color-coded to distinguish the sex, academic classification,
and university.

The study proceeded only after letters of permission granting

student participation were received by the investigator from appropriate university
officials and a letter of permission from the publishers of the instrument selected
(Appendices B, D, F, and H). The instrument (Appendix H), Counseling Evaluation
Inventory (Linden et al., 1965), was administered to Black freshmen and Black
seniors during the spring session of the 1982-83 academic year at the historically
Black urban university and the historically White urban university.
A brief explanation as well as a cover letter explained the purpose and
procedure for the administration of the instrument.

The respondents were told

they would be asked about their perceptions of the counseling experience.
Furthermore, confidentiality of their responses was stressed.

Participants were

told not to identify themselves on the questionnaire, and the investigator encouraged the participants to answer all questions. For computational purposes, a
score of 9 was given to all items to which participants did not respond. After all
appropriate directions were given, the questionnaire was distributed and collected
immediately upon completion.
At the historically Black urban university, the instruments were administered by the resident hall directors. The investigator briefed the resident hall
directors concerning the administration and retrieval of the instruments.

Three

hundred instruments were issued to the resident hall directors. After the participants completed the instruments, they were returned to the resident hall directors.
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Then, the investigator was notified that the instruments had been administered and
returned.

Thus, the investigator collected 263 instruments from the directors

(Appendices G and H).
At the historically White urban university, the investigator was unable to
have the resident hall directors administer the instruments. However, permission
was granted that the investigator administer the instruments to the participants in
the Moody Tower Complex (residence halls). Upon completion of the instruments,
the participants returned the instruments to the investigator (Appendices G and H).
One hundred and seventy-five instruments were issued and returned.

Statistical Procedure

To analyze the data, the one-way and two-way analyses of variance were
utilized. The analysis of variance was deemed an appropriate statistical procedure
because there were three independent variables and one dependent variable
(Kerlinger, 1973; Downie & Heath, 1974). According to Issac and Michael (1977):
Independent • • • variables, so-called because they are 'independent' of the outcome itself; instead, they are presumed to
cause, effect, or influence the outcome.

Dependent • • .

variables, so-called because they are 'dependent' on the independent variables;

the outcome presumably depends on how

these input variables are managed or manipulated. (p. 16)
_In this study, the independent variables were academic classification,
university affiliation, and sex.

The dependent variable was the counseling

experiences of the university students. As the criterion for statistical significance,
the .05 level of confidence was established for supporting the hypotheses tested.

Chapter 4
ANALYSIS OF THE DATA

This chapter presents a discussion of the statistical analysis of data
collected in the study which was designed to investigate the counseling experiences
perceived by Black freshmen and seniors enrolled at a historically Black urban
university and a historically White urban university. More specifically, this study
was designed to determine the effects of academic classification, university
affiliation, and sex regarding how students perceive counseling experiences.
The population for this study was comprised of 1,509 Black freshmen and
1,005 Black seniors fro~ .a historically Black urban university and 209 Black
freshmen and 352 Black seniors from a historically White urban university during
the spring semester of the 1982-83 academic year. The sample subset consisted of
156 Black freshmen (77 males and 79 females) from the historically Black urban
university. In the sample subset of 77 Black male freshmen, two students did not
complete the inventory.

In the sample subset of 79 Black female freshmen, four

students did complete the inventory.

The sample subset consisted of 107 Black

seniors (55 males and 52 females) from the historically Black urban university. In
the sample subset of 55 Black male seniors, five students did not complete the
inventory. In the sample subset of 52 Black female seniors, two students did not
complete .the inventory. A sample subset consisted of 66 Black freshmen (33 males
and 33 females) from the historically White urban university. In the sample subset
of 33 Black male freshmen, two students did not complete the inventory.
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In the
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sample subset of 33 Black female freshmen, two students did not complete the
inventory.

A sample subset consisted of 109 Black seniors (54 males and 55

females) from the historically White urban university. In the sample subset of 54
Black male seniors, four students did not complete the inventory. In the sample
subset of 55 Black female seniors, five students did not complete the inventory. At
the historically Black urban university, 300 instruments were issued; 263 instruments were returned. At the historically White urban university, 175 instruments
were issued and returned.
The Counseling Evaluation Inventory (Linden et al., 1965) was used to
assess the perceptions of Black freshmen and seniors toward their counseling
experiences. Electronic data processing equipment was utilized for the tabulation
and analysis of responses to the inventory.

The data analysis for this study was

accomplished through the application of analysis of variance (ANOV A).

The .05

level of probability was pre-established as a criterion of statistical significance.
In the present study, seven hypotheses were formulated and tested.
Ho 1 : There is no significant difference between the perceptions of Black
freshmen and those of Black seniors enrolled at a historically Black urban
university regarding the counseling experience.
The results of the one-way analysis of variance did not show a statistically significant difference in the perceptions of Black freshmen and seniors
(F=l.903, df=l/261, p< .05) of the counseling experiences at a historically Black
urban university, as shown in Table 1. Thus, the findings of the study supported
this hypothesis since no statistical significant differences (p <.05) were found
between Black freshmen and seniors enrolled at a historically Black university
toward the counseling experiences. Consequently, hypothesis one was not rejected.
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Table 1
An Analysis of Variance for Academic Cl.as&fication

at a Historically Black Urban University

Source of
variation
Academic
classification

Sum of
squares

Degrees
of
freedom

Mean
squares

F

1.903

300.224

1

300.224

Within cells

41186.203

261

157.802

Total

41486.426

262

158.345

ns

ns = not significant at the .05 level of probability

Ho 2: There is no significant difference between the perceptions of Black
freshmen and those of Black seniors enrolled at a historically White urban
university regarding the counseling experience.
The results of a one-way analysis of variance was computed for the
effects of academic classification.

There was no statistically significant differ-

ence in the perceptions of Black freshmen and seniors (F=.468, df=l/173, p <.05)
toward counseling experiences at a historically White urban university, as shown in
Table 2.

Consequently, the academic classification of the students at the

historically White urban university did not make a difference in their perceptions
of th,~ counseling experience. Thus, hypothesis two was not rejected.
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Table 2
An Analysis of Variance for Academic Classification

at a Historically White Urban University

Source of
variation
Academic
classification

Sum of
squares

Degrees
of
freedom

Mean
squares

F

.468

158.590

1

158.590

Within cells

51765.123

173

299.220

Total

51923. 713

174

298.412

ns

ns = not significant at the .05 level of probability

Ho 3: There is no significant difference between the perceptions of Black
freshmen and those of Black seniors enrolled at a historically Black urban
university and a historically White urban university regarding the counseling
experiences.
The results of a two-way analysis of variance was computed for the
effects of sex and academic classification. There was no statistically significant
difference found between male and female students (F=14.999, df=l/434, p<.05),
nor academic classification of freshmen and seniors (F=.118, df=l/434, p <.05) at a
historically Black urban university and a historically White urban university, as
presented in Table 3. Therefore, hypothesis three was not rejected.
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Table 3
An Analysis of Variance for Sex and Academic Clasmfication at a
Historically B1ack Urban University and a Historically White Urban University

Source of
variation
Sex (A)

Sum of
squares

Degrees
of
freedom

Mean
squares

F

3200.584

1

3200.584

14.999

25.164

1

25.083

.118

275.164

1

275.164

1.289

Within Cells

92611.376

434

213.390

Total

96112.208

437

219.936

Academic
classification (B)
AxB

ns
ns
ns

ns = not significant at the .05 level of probability

Ho 4 : There is no significant difference between the perceptions of Black
male and those of Black female freshmen enrolled at a historically Black urban
university regar~ing the counseling experience.
The results of the two-way analysis of variance was computed for the
effects of sex (male and female) and academic classification (freshmen) of students
toward the counseling experiences at a historically Black urban university. There
was no statistically significant difference in the perceptions of Black males and
fem ales (F=.456, df=l/259, p< .05) toward counseling experiences at a historically
Black urban university, as presented in Table 4.. Therefore, hypothesis four was not
rejected.
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Table 4
An Analysis of Variance for Sex and Academic
Classification at a Historically Black Urban University

Source of
variation
Sex (A)

Sum of
squares

Degrees
of
freedom

Mean
squares

72.157

1

72.157

306.284

1

306.284

155.065

1

155.065

Within cells

40952.921

259

158.119

Total

41486.426

262

158.345

Academic
classification (B)
AxB

F
0.456ns
1.937

ns

. 981ns

ns = not significant at the .05 level of probability

Ho 5: There is no significant difference between the perceptions of Black
male and those of Black female freshmen enrolled at a historically White urban
university regarding the counseling experience.
The results of the two-way analysis of variance was computed for the
effects of sex (male and female) and academic classification (freshmen) of students
toward the counseling experiences at a historically White urban university. There
was no statistically significant difference in the perceptions of Black males and
females (F=24.085, df=l/171, p<.05) regardless of their academic classification
(F=.639, df=l/171, p< .05). Although the main effect of sex did indicate that Black
freshmen fem ales rated the counseling experiences more positively than did Black
male freshmen students at a historically White urban university, their perceptions
were found not to be statistically significant.
rejected.

Thus, hypothesis five was not
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Table 5
An Analysis of Variance for Sex and Academic
Classification at a Historically White Urban University

Source of
variation
Sex (A)
Academic
classification (B)
AxB

Sum of
squares

Degrees
of
freedom

Mean
squares

F

6315.988

1

6315.988

24.085

167.619

1

167.619

.639

598.068

1

598.068

2.281

Within cells

44842.039 ·

171

262.234

Total

59123.713

174

298.412

ns
ns
ns

ns = not significant at the .05 level of probability

Ho 6: There is no significant difference between the perceptions of Black
male and those of Black female freshmen enrolled at a historically Black urban
university regarding the counseling experience.
The results of the two-way analysis of variance was computed -for the
effects of sex (male and female) and academic classification (freshmen) of students
toward the counseling experiences at a historically Black urban university. There
was no statistically significant difference in the perceptions of Black males and
females (F=.456, df=l/259, p<.05) nor Black seniors (F=.456, df=l/259, p<.05)
toward the counseling experiences at a historically Black urban university. Therefore, hypothesis six was not rejected.
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Table 6
An Analysis of Variance for Sex and Academic
Classification at a Historically Black Urban University

Source of
variation
Sex (A)

Sum of
squares

Degrees
of
freedom

Mean
squares

F

72.157

1

72.157

0.456

306.284

1

306.284

1.937

155.065

1

155.065

.981

Within cells

40952.921

259

158 .119

Total

41486.426

262

158.345

Academic
classification (B)
AxB

ns
ns
ns

ns = not significant at the .05 level of probability

Ho 7 : There is no significant difference between the perceptions of Black
male and those of Black female seniors enrolled at a historically White urban
university regarding the counseling experience.
The results of the two-way analysis of variance was computed for the
effects of sex (male and female) and academic classification (senior) of students
toward the counseling experiences at a historically White urban university. There
was no statistically significant difference in the perceptions of Black males and
females (F=24.085, df=l/171, p<.05) nor their academic classification (F=.639,
df=l/171, p< .05). The main effect of sex did indicate that Black senior females
rated the counseling experiences more positively than did Black male seniors at a
historically White urban university; however, there was no statistically significant
difference in their perceptions. Therefore, hypothesis seven was not rejected.
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Table 7
An Analysis of Variance for Sex and Academic
Classification at a Historically Black Urban University

Source of
variation
Sex (A)

Sum of
squares

Degrees
of
freedom

Mean
squares

F

6315.988

1

6315.988

24.085

167.619

1

167.619

.639

598.068

1

598.068

2.281

Within cells

44842.039

171

262.234

Total

51923.713

174

298.412

Academic
classification (B)
AxB

ns
ns
ns

ns = not significant at the .05 level of probability

In summary, the information presented in this chapter revealed that

students perceived the counseling experiences similarly, regardless of sex (male or
female), academic classification (freshman or senior), or university affiliation
(historically Black urban university or a historically White urban university).

General Disctmsion of the Results

It appears that Black freshmen and seniors from both populations did not
perceive the counseling experiences differently.

Overall, Black freshmen (male

and female) and seniors (male and female) from both urban universities tended to
perceive their counseling experiences very similarly.

This might suggest that

either the counseling experiences are ineffective in meeting the needs of students
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or appropriate for the concerns of students. Black females (freshmen and seniors)
at both urban universities appear to be more receptive to share their concerns with
university counselors, regardless of ethnicity of the counselor. On the other hand,
it is evidenced that Black males (freshmen and seniors) at the historically White
urban university are less receptive in sharing their experiences with university
counselors.

This would suggest that, as a Black cultural experience, Black males

seemed threatened by White counselors; thus, the unfavorable counseling experiences as documented from the analysis. Furthermore, Black males (freshmen and
seniors) are not receptive to Black counselors because they perceive Black
counselors as coming from a different socioeconomic status. This might warrant a
more in-depth look for ways that counselors can attract the Black male student
population at the historically White urban university.
It is important that counseling services be developed that will reflect

some significant differences in the perceptions of Black freshmen and seniors,
since it would appear that those who enter the university should not have the same
perceptions of the counseling experience as those who are exiting from the
university. The findings of this study appeared to suggest a need for counseling
services at both the historically Black urban university and the historically White
urban university, to examine the perceptions of Black sophomores and juniors. This
would present a total view of the perceptions of Black university students.
All seven hypotheses were retained.

Yet, the two hypotheses that

specifically dealt with Black freshmen and seniors at the historically White urban
university showed in the main effect of sex differences. Black male freshmen and
seniors perceived the counseling experiences less favorably than did Black female
freshmen and seniors.

A plausible explanation for these apparent differences is

41
that Black male freshmen and seniors traditionally do not share their concerns and
problems with others, especially university counselors;

whereas, Black female

freshmen and seniors will readily share their concerns and problems with university
counselors.

However, there was no statistically significant difference between

Black male freshmen and seniors and Black female freshmen and seniors enrolled at
the historically White urban university.

Chapter 5

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this study was to examine the counseling experiences
perceived by Black freshmen and seniors enrolled at a historically Black and a
historically White urban university. The organization of this chapter includes the
summary, conclusions, and recommendations.

The data for this presentation

evolved from the findings and interpretations examined in Chapter 4.

Summary
A review of related literature provided significant data from which a
research design was developed to investigate how Black freshmen and seniors at a
historically Black urban university and a historically White urban university
perceived the counseling experiences. A consideration of the assumptions of the
study led to the formulation and testing of seven hypotheses.

Each of the

hypotheses was related to how Black freshmen and Black seniors at a historically
Black urban university and a historically White urban university perceived the
counseling experiences.
The population in this study was comprised of 1,509 Black freshmen and
1,005 Black seniors at a historically Black urban university and 209 Black freshmen
and 352 B\ack seniors at a historically White urban university located in the Southeastern area of Texas during the spring session of the 1982-83 academic year.
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Researchers recommend that, when an investigator experiences a population
differential, it is advisable that the sample sizes be adjusted accordingly.

For

example, usually at least 10% of the population is used as a sample size; however,
for a smaller population at least a 20% sample size is advised (Gay, 1976). Since
the Black student population of the historically Black urban university was large,
10% of the population was selected for the sample. Thus, the sample subset of 77
Black male freshmen, 79 Black female freshmen, 55 Black male seniors, and 52
Black fem ale seniors from a historically Black urban university comprised the
available sample.

Inasmuch as the Black student population of the historically

White urban university was small, 30% of the population was selected. Thus, the
sample subset of 33 Black male freshmen, 33 Black female freshmen, 54 Black
male seniors, and 55 Black female seniors from a historically Black urban
university comprised the available sample. To determine the perceptions of Black
freshmen and Black seniors regarding their counseling experiences, the Counseling
Evaluation Inventory (Linden et al., 1965) was used. At the historically Black urban
university, 300 instruments were issued;

263 were returned.

At the historically

White urban university, 175 instruments were issued and returned. To analyze the
data, the ANOV A was used.
The seven hypotheses formulated were based on the problem statement
and tested for statistical significance at the .05 level.

No significant difference

was found in regard to how Black freshmen and Black seniors perceive the
counseling. experience at a historically Black urban university and a historically
White urban university.

However, there were differences in how Black male

freshmen and Black male seniors perceived the counseling experiences at the
historically White urban university in comparison to Black male and female
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freshmen and Black male and female seniors at the historically Black urban
university.

Also, there were differences in how Black male freshmen and Black

male seniors perceived the counseling experiences in comparison to Black female
freshmen and Black female seniors at the historically White urban university. The
difference was not statistically significant; therefore, hypotheses five and seven
were not rejected.

Conclusions

The seven hypotheses tested in this study were retained.

It was

concluded that Black freshmen (male or fem ale) and Black seniors (male or fem ale)
do not perceive the counseling experiences significantly different regardless of
whether they were enrolled at a historically Black urban university or a historically
White urban university.

Yet, the statistical data did indicate that Black male

freshmen and Black male seniors at the historically White urban university had less
favorable perceptions regarding the counseling experiences.

Recommendations

This study found that Black male freshmen and Black male seniors
enrolled at the historically White urban university did perceive the counseling
experiences less favorably than did Black male and fem ale freshmen and Black
male and female seniors enrolled at the historically Black urban university.
Furthermore, Black male freshmen and Black male seniors enrolled at the
historically White urban university did perceive the counseling experiences less
favorably than did Black female freshmen and Black female seniors enrolled at the
historically White urban university.

This raises some fmportant questions that
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should be investigated before generalizing this data to other populations of Black
freshmen and Black seniors.

The specific areas recommended for further study

are:
1.

Replication of this study with a sample comparing Black urban

university sophomores and juniors enrolled at a historically Black urban university
and a historically White urban university.
2.

More research might include a larger sample size comparing an

urban university with a rural university.
3.

Replication of this study could be conducted using other variables

such as economic status, age, marital status, religious affiliation, ethnicity of the
counselor, and number of counseling experiences.
4.

A comparative study could be conducted using commuter students,

special population students, graduate students, part-time students, and full-time
students.
5.

Replication of this study could be conducted using counselors of the

same ethnic group with a similar population.
6.

Replication of this study could be conducted using counselors of a

different ethnic group with a similar population.
These recommendations are not exhaustive.

It is hoped that they will

stimulate other ideas which will make the counseling experience more amenable to
Black urban university students.

APPENDICES
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Permission Letter for Student Participation
at a Historically Black Urban University
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TEXAS SOUTHERN UNIVERSITY
HOUSTON, T!XAS

noo,

SCHOOi. OP' l:0UCAT18H
01¥1 ■ 10N

a~

C3UIOANCC

.,..o

\

Cau• ■ CLJNCI

December 14, 1982

Or. James Race Jr., Vice President
of Student Services
Texas Southern University
3201 Wheeler Avenue
Houston,Texas 77004
Dear Vice President Race:
I am Genevieve Gaynor, a doctoral candidate in Guidance and Counseling
at Texas Southern University.
This corrmunication is being sent in reference to a request for permission
to use Black freshmen and senior resident hall students enrolled during the
Spring semester of the 1982-83 academic school year, as subjects, for my
dissertation research. My research project, "The University Counseling Center
and Its Services As Perceived By Black Freshman and Senior Resident Hall
Students Enrolled At Historically Black And White Campuses," is being conducted in the Department of Guidance and Counselor Education at Texas Southern
University under the direction of Or. Evlyn L. Johnson.
Generally, much of the literature that has been discussed tends to reflect how some students perceive the counseling center and its services, but
it apoears that very little has been reported on how Black fesident hall
students perceive the counseling center_and ·its methods of faci1 itation.
Thus, the ~rimary objective of this study will be to obtain empirical
· data which will be useful to university counseling centers in their pertinent services to Black students.
The instrument will be color coded in order to differentiate academic
classifications and university affi1iations. In no way will the students
nor resident halls be identified on my dissertation research.
This letter is an appeal to you for your consideration in securing the
participants' help. ihank you for your cons i deration in this regard.
Respectively yours,

c;
ff'
, "-" ~~~ _,,,,-9..
Ge nevi eve Gdynor
Doctoral Candidate
TexJs Southern University

1~'-'

<-'
P_ - - --.L(Y,-J ~~v p..,,-.,~.
Dr. Evlyn L. 0:,hnson. Chairperson
Dissertation Ccmmit!e2
Guidance and Couns~l i ng
Texas Southern 'n i vers i ty
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TEXAS SOUTHERN UN_IVERSITY
HOUSTON. TEXAS

,,

noo,

January 4, 1983

Ms. Genevieve Gaynor
Doctoral Candidate
Division of Cuidance and Counseling
School of Education
Texas Southern University
Houston, Texas 77004
Dear ~s. Gaynor:
Your letter of December 14, 1982 in which you requested permission
to use Black freshmen and senior resident hall students enrolled during the Spring semester of the 1982-83 academic year as subjects in
your dissertation research is acknowledged and your request approved.
Please contact Dr. Charles E. Mosley, Dean for Counselin~ Services at
Texas Southern University, who will serve as liaison to this project.

Studtmt Affairs
et

xc:

Dr. Evlyn Johnson
Chairperson, Dissertation Committee
Guidance and Counseling
Dr. Charles E. Mosley
Dean for St~dent Counseling Services
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TEXAS SOUTHERN UNIVERSITY
HOUSTON. TEXAS 77004
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December 14, 1982

Mr. Bobby Brownstein
Assistant Director of Housing
University of Houston
4401 Wheeler
Houston,Texas 77004
Dear Mr. Brownstein: ·
I am Geneviev.e Gaynor, a doctoral candidate in Guidance and Counseling
at Texas Southern University.
This cormiunication is being sent in reference to a request for permission
to use Black freshmen and s~nior resident hall students enrolled during the
Spring semester of the 1982-83 academic school year, as subjects, for my
dissertation research. My research project, "The University Counseling Center
and Its Services As Perceived By Black Freshman and Senior Resident Hall
Students Enrolled At Historically Black And White Campuses," is being conducted in the Department of Guidance and Counselor Education at Texas Southern
University under the direction of Dr. Evlyn L. Johnson.
Generally, much of the literature that has been discussed tends to reflect how some students perceive the counseling center and its services, but
it appears that very little has been reported on how Black resident hall
students perceive the counseling center and its methods of facilitation.
Thus, the primary objecti~e of this study will be to obtain emp~rical
data which will be useful to unfversity counseling centers in their pertinent services to Black students.
The instrument will be color coded in order to differentiate academic
classifications and university affiliations. In no way will the students
nor resident halls be identified on my dissertation research.
This letter is an appeal to you for your consideration in securing the
particlpants' help. Thank you for your consideration in this regard.
Respectively yours,

(

.

- ....,, ..&>'t..-c:".-~

z"

~'T~,_

Genevieve Gaynor
Doctoral Candidate
Tex~s Southern University

~~~--/

Dr. Evlyn L. 8,0nnson, Chairperson
Dissertation CoJTTT1ittee
Guidance and Counseling
Texas Southern University
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University of Houston
Central Campus
4401 Wheeler
Houston. Texas 77004
Residence Halls
Manager's Office

APRIL 14, 1983

Ms.

DEAR

GAYNOR,

THIS LETTER IS TO CONFIRM OUR EARLIER TEL.EPHONE CONVERSATIONS,
You DO HAVE PERMISSION TO CANVASS AND POLL RESIDENTS IN THE
UNIVERSITY OF HOUSTON DORMITORIES AS PART OF YOUR THESIS
PROGRAM,

·r

LOOK FORWARD TO WORKING WITH YOU ON THIS PROJECT (l AM
INTERESTED IN THE RESULTS, AS WELL) AND MY OFFICE WILL ASSIST
YOU IN ANY WAY WE CAN,

YOURS TRULY, , .

' I)

,tf·, . .(

/J· '

.

BOBBY BROWNSTEIN
ASSISTANT DIRECTOR
OF RESIDENTIAL LIFE
BB/DB
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MAILGRAM SERVICE CENTER
MIDDLETOWN, VAo 22b"5
2bAM

1•022010M11b 0"/2b/83 ICS IPMBIGC BRIO HOUA
00"7b MG~ TOBN HOUSTON TX 50 ou-2& o""SP CST

GENEVIEVE GAYNOR
""15 ROSENEATH OR
HOUSTON TX 77021

THIS MAILGRAM IS A CONFIRMATION COPY OF THE FOLLOWING MES~AGEi
"-oousq&S11" 7137U175o0 MGM TOBN HOUSTON TX 117 oq-2q 111&A
EST ZIP
AMERICAN PERSONNAL GUIDANCE ASSOC
2 SKYLINE PL SUITE qoo
5203 LEESBURG PIKE
FALLS CHURCH VA 22oa1
DEARS SIRSI
I AM GENEVIEVE GAYNOR A DOCTORAL CANDIDATE AT TEXAS SOUTHERN
UN1VERSITY HOUSTON TEXAS.
I WOULD LIKE PERMISSION TO USE THE COUNSELING EVALUATION INVENTORY
WHICH WAS DEVELOPED BY JAMES D LINDEN, SHELLEY C STONE ANO
BRUCE SHERTZER.
THE INVENTORY CAN BE FOUND IN THE ARTICLE DEVELOPMENT ANO
EVALUATION OF AN INVENTORY FOR RATING COUNSELING, THE ARTICLE
APPEARED IN VOLUME uq OF THE NOVEMBER o5 ISSUE OF THE PERSONELL
ANO GUIDANCE JOURNAL,
PLEASE FORWARD RESPONSE TO GENEVIEVE GAYNOR uq1s ROSENEATH
DRIVE HOUSTON TX 77021
THANK YOU FOR YOUR CONSIDERATION IN THIS MATTER
RESPECTFULLY
GENEVIEVE GAYNOR
ua1s ROSENEATH OR
HOUSTON TX 77021
17t03 EST
MGMCOMP
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ASSOCIATION

April 26, 1983

Gen_e vieve Gaynor
415 Rosemeath Drive
Houston, Texas 77021

Dear ),Is_. Gaynor:
In response to your Mailgram, you are granted nermission
to use the APGA copyrighted material in your dissertation . It
may not be used without permission if you choose to -oublish
your dissertation.
Best wishes with your doctoral program .
Sincerely,
J.,, _J_;_

.

\

...

:,:_ ·>1.:,..,~r,y. •'- ),.,_-·,:11 - r :•:.a \.--·

·1

C. Ste?hen Trigonoplos
Director of Press and
Publication Services

Ame,1can P9rsonneJ ~d Guidance Association ,s Comml119d 10 EQual 0Qportunlty.
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July 29, 198J

To Whom It May Concern:
This letter is to acknowledge that I administered the
Counseling Evaluation InventoI"'J (Linden, Stone and Shertzer,

1965) for Mrs. r,enevieve Gooden Gaynor, Doctoral Candidate
in Guidance and Counseling at Texas Southern University
during the week of ~ilay 8-12, 198J.

Sincerely yours,

~dd;-~
~Uss Betty Moore
Director
Lanier Hall for Women
Texas Southern University

61

July 29, 198J

To 'tihom It :-1ay Concern:
This letter is to aclmowled~e that I administered the
Counseling Evaluation Inventor/ (L·inden, Stone and Shertzer,

1965) for Mrs. Genevieve Gooden Gaynor, Doctoral Candidate
in Guidance and Counseling at Texas Southern University
durin~ the week of May 8-12, 198J.

Sincerely yours,

lgcPv'/-ttC/d ht(!£..,.,/

:>Uss Sonnie Bruce
Director
Bruce Hall
Texas Southern University
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Jul.y 29~ 198J

To _Whom It May Concern:
This letter is to acknowledge that I administered the
Counseling Evaluation Inventory (Linden, Stone and Sher-tzer,
1965) for Mrs. Genevieve Gooden Gaynor, Doctoral Candidate
in Guidance and Couns_~ ling at Texas Southern University

during the week of May 8-12, 198J to Black freshmen and
Black senior resident hall students.

Sincerely yours,

;J~rla.iud_
~rs. ~attie Harbert
Direct o~
l,anier Hall for ~en
Texas Southern University

MH:gg

63

July 29, 198)

To Whom It :fay Concern:
This letter is to acknowled~e that I ~ranted permission
to :,Irs • }enevieve Gooden Gaynor, Doctoral Candidate in
~uidance and Counseling at Texas Southern University to .
administer . the Counseling Evaluation Inventory (Linden,
Stone and Shertzer, 1965) to resident hall students of the
~oody Towers during the week of ~ay 8-12, 198).

Sincerely yours,

Mr. Bobby Brownstein
Assistant Director
of Residential Life
University of Houston

64

July 29, 1983

To Whom

It ~i1ay Concern:

This letter is to acknowledge that I administered the
Counseling Evaluation Inventory (Linden, Stone and Shertzer,

1965) for ~1rs. ;;enevieve Gooden r;aynor, Doctoral Candidate
in Guidance and Counseling at Texas Southern University
during the week of n,1ay 8-12, 198J to 3lack freshmen and
3lack senior resident hall students.

Sincerely yours,

~~
-

JI:gg

r,tiss Joyce Iverson
Director
Bolton Hall
Texas Southern University

65

July 29, 198J

To Whom It ~,fay Concern:
This letter is to acknowledge that I administered the
Counseling Evaluation Inventory (Linden, Stone and Shertzer,
196.5) for "r1rs. :'}enevieve Gooden -';aynor, Doctoral Candidate

in Guidance and Counseling. at Texas Southern University
during the week ot ~-~ay 8-12, 1983.

Sincerely yours,

~n~r~

Director
Jr.-Sr. Dormitory
for ~iten
Jones Hall
~exas Southern University

J?:gg
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COUNSELING EVALUATION INVENTORY*
INSTRUCTIONS

It is essential that all ratings be made by you as honestly as possible. Your task is

to rate your counseling experience at the present time. Rate your experiences in
terms of "what is now," not "what ought to be."
Look at the following example which has been filled out to show you how to use the
scale.
Always Often
1.

I felt the counselor
accepted me as an
individual.

Sometimes

Rarely

Never

X

The person who marked this thinks his counselor accepts him as an individual
sometimes. You are to answer all the questions by placing a check in the box
which best expresses what you feel about the counseling experiences at the present
time. Use any one of the five boxes for rating each statement according to the
extent it holds true in your own experience.

Here are some helpful hints to help you:
1.

Work rapidly. There is no limit, but do not spend much time on any one item~

2.

Mark

~

i terns according to your feelings today.

Now proceed to answer the questions on the following pages.
Remember,
1.

Try to answer each question as honestly as you can right now.

2.

This is not a test.

*

Linden, J.D., Stone, S.C., & Shertzer, B. (1965). Development and evaluation of
an inventory for rating counseling. Personnel and Guidance Journal, 43, 267-276.
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COUNSELING EVALUATION INVENTORY
A

1. I felt the counselor accepted me

as an individual.
2. I felt comfortable in my interviews

with the counselor.
3. The counselor acted as though he

thought my concerns and problems
were important to him.

4. The counselor acted uncertain of
himself.
5. The counselor helped me to see how
taking tests would be helpful to me.
6. The counselor acted cold and
distant.

7. I felt at ease with the counselor.
8. The counselor seemed restless while
talking to me.
9. In our talks, the counselor acted
as if he were better than I.
10. The counselor's comments helped

me to see more clearly what I need
to do to gain my objective in life.

11. I believe the counselor had a
genuine desire to be of service
to me.
12. The counselor was awkward in

starting our interviews.
13. I felt satisfied as a result of

my talks with the counselor.

0

s

R

N
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A

0

.

S

R

N

14. The counselor was very patient.
15. Other students could be helped by

talking with counselors.

- - -- - - - - --

16. In opening our conversations, the

counselor was relaxed and at ease.
17. I distrusted the counselor.
18. The counselor's discussion of test

results was helpful to me.

- - -- - -

19. The counselor insisted on being

right always.

-- -- --

20. The counselor gave the impression

of "feeling at ease."

- - - - -- -- - -

21. The counselor acted as if he had

a job to do and didn't care how
he accomplished it.

- - - - - - -- - -
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